Returving to school thonghts and strategies for teachers

Nur+ure The nurture principles are ultimately about supporting children

R " who have missed key developmental experiencesin theirearly lives.
P;f::'rrir':“":df" & They are also a useful guide for helpingthemto recover froman
“Pooh !* he whispered. unprecedented change intheirdaily routine. We will be askingthem to
&2 cope with this strange and stressful disruption and adapttoa “new
B normal” in the coming weeks and months. Applying a nurturing approach
*Yes, Piglet? in children’s return to school-based education enables us to focus on the
¥ factors, which foster healing, and resilience in the face of trauma. Factors
such as:

“Nothing,* said Piglet,
taking Pooh’s paw. . . . . .
“I just wanted safety, seourity, understanding, wellbeing and ivclusion

to be sure of \’ou."

https/wwwiwinkd couk/resource/wnrture-group-pupil-information-
primary-resource-pack—+-s-2543303

PACE

Dan Hughes highlights the need for cowvection before correction and his formula of PACE can be applied to our work
ina post-lockdown world.

(Playful, Acceptavce, Curiosity, Empatiy)
How can thisformulabe used?

P Playful interactions with childrenin the early stages of returning to school will help to create a sense of safety and
belonging, reducestress and defuse situations before they escalate. We might achieve this through personalised
greetingsinthe mornings, sharingjokes and learning topics through physical action or musical rhythm. We could
turn new routinesintoagame to diminish the strangeness and have fun rehearsals to make them easierto
remember. Our new greeting could include thumbs up, an air five, self-hug.

A Acceptance is about being non-judgemental and showingthe child that we understand what they are going
through validation. Forexample, “l know you’re scared about being here, let’s work through this together” or “It
must be hard notto think of your parents at home. You loved spending so much time with them every day andit’s
sad to leave them”.

C Curiosityisimportantin putting aside our own presumptions and eliciting the child’s views by wonderingaloud —
“I’ve noticed you’ve been quiet since coming back. | am wonderingif you might be worried about something”.

€ Empathyis our way of steppinginto the child’s shoes and showing them that “we getit”. We mightsay, “l know
thisisreally tough for you. The classroom looks so different from the last time you were here” or “You are so upset
that your friend has not returned to school yet. You miss seeing him every day likeyou used to”.


https://www.twinkl.co.uk/resource/nurture-group-pupil-information-primary-resource-pack-t-s-2547303
https://www.twinkl.co.uk/resource/nurture-group-pupil-information-primary-resource-pack-t-s-2547303

ELSASUPPORT

Baek o Seheoeol

Use the social story created by the ELSA supportteamto
explain the changesto pupilsreturningto school.

https://www.elsa-support.co.uk/back-to-school-after-
coronavirus-story/

SMILE APPROACH

An ethos based approach to supporting school community mental
healthand wellbeing

S smile

L
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smile-activities-stayi
ng-in.pptx

an ethos based approach to supporting
school community mental heaith & welibeing

Double click toview the PowerPoint

Recovery Curricalum Professor Barry Carpenter & Matthew Carpenter

Re-connection, Recovery and Resilience

The 5 Levers o? Recovery

RECOVERY

LEVER 1: RELATIONSHIPS

Woe will not y oxpect our to return
Joyfully. Many of the that were

such as with friends, teachers, supporting adults my
need to be invested in and restored. We will plan for this
to happen, not assume that it will.

e —— We will rec: ise that hild" iculum will h

e ogn at your ¢ S curricul wi ave
Carpenter been based at home for a long time. We will listen to
describes how a what has in this time, the noeds of
recovery ... our community and engage them in the transitioning of

SSAT
YouTube - 5 days ago

https://www.youtube.com/watch?v=lkAkGIQtDwE

AWMUST SEEINTERVIEW!

PERWMA resources

LEVER 2: COMMUNITY

learning back into school.
LEVER 3: TRANSPARENT CURRICULUM

Our children may well feel they have lost time with their
learning at school and we want to show them that we
understand this and that we will help them to become
confident learners at school.

LEVER 4: METACOGNITION
In will have been
in different ways and may have developed different styles
of learning. It is vital that we acknowledge this.
LEVER 5: SPACE - TO BE,
TO REDISCOVER SELF, AND TO FIND
THEIR VOICE ON LEARNING IN THIS ISSUE

It is only natural that we all work at an incredible pace to
unh-mtﬁluwwvdb.mmmmm
against their peers, p 9

the of our
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Positive emotion, engagement, relationships, meaning and accomplishment


https://www.elsa-support.co.uk/back-to-school-after-coronavirus-story/
https://www.elsa-support.co.uk/back-to-school-after-coronavirus-story/
https://www.youtube.com/watch?v=IkAkGIQtDwE
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Leuvan Scale

The Leuven Scaleisa form of assessment developed by Ferre Leavers and histeam at Leuven University in Belgium.
Itisa five-point scale that allows childcare practitioners to measure children’s’emotional well-being’ and
‘involvement’ —two vital components of learning, development and progressin children.

Accordingto Leavers, childrenin ahigh state of ‘well-being’ are like ‘fishin water’. They are comfortablein their
environment, confidentand eagerto experimentand explore. Whereas, children with low levels of well-being often
appearfrightened, anxious and dependent, making it hard for themto learnin a sustained way and explore their
potential. Similarly, high levels of ‘involvement’ —characterised by curiosity, fascination, deep satisfaction and a
genuine interestin whattheyare doing—isan indicatorof ‘deeper-level’, meaningful learning

The Leuven Scale for Emotional Well-Being:

1.Extremelylow: The child shows clearsigns of distress such as crying or screaming. They may seem withdrawn,
frightened oraloof, and may behave aggressively, hurting themselves or others around them.

2.Low: They may seem uneasy and display aslumped posture. However, the discomfortis not evident all the time
and is not as strongly expressedasin Level 1.

3.Moderate: The child has a neutral expression and demeanour. Their posture and expression neither show signs of
sadness, pleasure, comfort or discomfort.

4. High: The child looks happy, cheerful and satisfied. But, these signals are not always present with the same
intensity.

5.Extremely high: The child is lively, cheerful, confidentand shows no signs of stress or tension. Theiractions are
spontaneous and expressive. They may talk to themselves, hum, singand look entirely at ease with themselves.

https://www.twinkl.co.uk/resources/home-early-years/home-early-years-assessment/early-years-assessment-
targets-the-leuven-scales

What is the Government guidance tellingus? EXTRACTS TAKEN FROW:
Keep Education Safe: guidance on learving over +he summer term

Welsh Government 10.6.20 https://gov.wales/keep-education-safe-guidance-learning-over-summer-term

...Expectations forlearningoverthe summerterm

The time before the summerbreakislimited and schools will have restricted opportunities to engage with their

learners. Itis, therefore, important to put this time to best use and to focus of whatis mostimportantto supportall
of ourlearners. Thistime should be used to:

espend time undertaking activities which support the health and well-being of learners and staff

echeck inwithlearners, undertake activities to develop their readiness forlearningand begin toreintroduce in
school learning as appropriate

etest operations for partial reopening undersocial distancing (Keep Education Safe: operational guidancefor
educational settings)

eengage with families, understandinglearners’ well-being needs and building confidence in the careful approach
we are taking.


https://www.twinkl.co.uk/resources/home-early-years/home-early-years-assessment/early-years-assessment-targets-the-leuven-scales
https://www.twinkl.co.uk/resources/home-early-years/home-early-years-assessment/early-years-assessment-targets-the-leuven-scales
https://gov.wales/keep-education-safe-guidance-learning-over-summer-term

At this time more than ever, the focus should be on identifying and supporting the needs of individual learners.
The role of practitioners should be first and foremost to nurture children and young people. Learnersshould be
supported positively to understand and observe hygiene and social distancing requirements but practitioners should
ensure theirexpectations of learners are reasonable and support theirwell-being.

Relationships and social well-being

A physical returnto school has the potential to be a welcomed opportunity forlearnersto meetfriends, revive social
connectionsandto spend time with adultsin school who have become importantto them. Some learners will need
additional supporttoreconnect. Afeeling of belonging and connectedness are key drivers of well-being...

enurturing both positive peerrelationships and those between staff and learners
eensuring learners feel valued, listened to and heard

egivinglearners opportunities to work collaboratively, in purposeful learning
edeveloping a sense of community.

Overthe summerterm, there should be:

ean increasedfocus on well-being, play and outdoorlearning

ea focus on learners becoming ‘learning fit’: learning should have a clear focus on preparinglearnerstolearn again,
on their progression and next steps, ratherthan focusingonlevel attainment ora need to ‘catch-up’ on activity.
Where assessmentis used, this should be only used to help learners progressin asupportive way

ewhere learningisreintroduced, learning experiences developed in responsetolearners’ needs: learners will have a
variety of needs, across physical and remote learning and practitioners will need to design learning to support these,
rather than carry on with ‘business as us

...Relationships with otherlearners and staff are a key aspect of learners’ well-being. As learners may also be
missing other key relationships, such as their relationships with grandparents, having opportunity to rekindle
relationships at school will be critical.

...Physical well-being

Schools can provide important opportunities to support learners’ physical well-being. This gives young people
opportunities to enjoy arange of physical activities. It can also help themto understand the importance of a healthy
balanced dietand access and enjoy foods as part of this. Lockdown may well have had a significantimpacton
learners’ accesstothese. Theirsleeping habits may also have changed significantly. Indeed for many children,
routine will need to be rebuilt and this may be especially difficultin the ‘part-time nature of some schoolsand
settings. Schools should consider how learners can enjoy activities to support their physical health and to understand
and develop healthy behaviours. Particular emphasis should be placed on enjoyment: as this supports them to
develop health-affirming behaviours.

« LOCAL AUTHORTI TN RECOMMENDATIONS ...

The local authority understands that schools will need to provide different experiences forlearners returning to
school.

The summertermshould be used to provide opportunities forlearners and staff to readjustto being back with their
peers withinaschool environment.

The local authority strongly recommends that schools focus on the emotional health and wellbeing forthe
remainder of the summerterm.

However, where learners are at the point of transition (egYear 2, Year 6) schools are encouraged to provide
opportunities to supportthe next phase inthe learn
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